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The	Problem	and	Need	for	the	Study		 The	mission statement of the National FFA Organization states, “FFA makes a 
positive difference in the lives of students by developing their potential for premier 
leadership, personal growth and career success through agricultural education” (National 
FFA, 2016).  Because FFA and agricultural education are so closely linked, agriculture 
education embodies this mission statement and strives to offer its students a well-rounded 
educational experience that is not limited exclusively to those students from farming 
		5	
backgrounds.  FFA and agricultural education offer a plethora of opportunities for both 
traditional and non-traditional students to find a place in agriculture. 
 According to the National FFA Organization, as of October 2013, there were 
approximately 579,678 FFA members, aged 12‒21, in 7,570 chapters in all 50 states, 
Puerto Rico and the U.S. Virgin Islands.  Approximately 44 percent of FFA members are 
female (women hold approximately 50 percent of state leadership positions).  In addition, 
sixty seven percent of their membership is White, twenty two percent is Hispanic/Latino, 
eight percent is Black/African-American or American Indian, and three percent is Asian, 
Pacific Islander, or consists of two or more races (National FFA, 2016). 
A study done by Lawrence et al (2013) revealed that of the 7,487 FFA chapters in 
existence in 2010, the racial composition of the chapters collectively did not accurately 
reflect the racial composition of the United States population.  The study did not consider 
the representation of individual school districts however the results showed a clear 
difference in the lack of diversity within these chapters.  It is very concerning that the 
current demographics of FFA and agricultural education do not align with those 
demographics of public schools nationwide. 
In another study Lavergne et al (2011) stated that “[t]he members of FFA and 
other agricultural education programs along with graduates in agricultural education 
teacher education programs across the nation do not reflect the ‘ethnic influx’. (p. 140).”  
Our teachers are increasingly homogenous while our student population is extremely 
diverse.  Because of this, “[t]he fields of agricultural education must begin to critically 
assess its recruitment, engagement, and retention of ethnically diverse youth or face the 
demise of the field in the future” (Bowen, 2002).   
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With these challenges in mind, one of the items listed on the 2011-2015 national 
research agenda for agricultural education contains a scientific focus to “examine the role 
of diversity and multiple perspectives in meaningful learning across agricultural 
education contexts” (Doerfert, 2011, p. 9).  To begin this process, we must first gain an 
idea of the level of cultural proficiency, or effectiveness, of our students and teachers.  
Once we know how interculturally effective our students are, we can then work on ways 
to increase their global exposure both in and out of the classroom. The	purpose	of	this	correlational	study	is	to	examine	the	impact	that	varying	amounts	of	global	exposure	and	previous	travel	experiences	have	on	secondary	agriculture	students’	Intercultural	Effectiveness	Survey	(IES)	performance.	
Research	Questions	and	Hypotheses	
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The guiding research questions for this quantitative study were:  RQ1:	What	international	exposure	have	the	students	encompassed?	RQ2:	What	are	the	results	of	the	student	participants’	perceived	Intercultural	Effectiveness?	RQ3:	What	is	the	relationship	of	students’	Intercultural	Effectiveness?	RQ4:	What	is	the	relationship	of	students’	Intercultural	Effectiveness	by	their	own	international	exposure?	
Findings	
Research question 1 sought to describe a variety of international exposures that the 
students had encompassed. When evaluating the languages spoken, many were English only (f = 
350, 90.44%), followed by students who spoke two languages fluently (f = 33, 8.53%), students 
who spoke three languages fluently (f = 3, 0.78%), and students who could speak four languages, 
or more, fluently (f = 1, 0.26%).   
In terms of citizenship in another country, the majority of participants were citizens of the 
United States only (f = 365, 94.32%), and a small minority held, or was currently a citizen of 
another country (f = 22, 5.68%). 
The majority of students surveyed had an Agriculture teacher who had travelled outside 
of the U.S. (f = 271, 70.03%) while a smaller number of students had an Agriculture teacher who 
		26	
had never travelled outside of the U.S.  Therefore, out of six teachers, five had travelled outside 
of the U.S. and one had not. 
Table 4.1 displays data related to the various international experiences and exposure of 
the students that was recorded using the survey instrument. The students reported having no 
family members from another country (f = 318, 82.17%). while some of the students recorded 
having family from another country (f = 69, 17.83%).  Many of the students reported having no 
friends from another country (f = 260, 67.18%) while the minority of students reported having at 
least a friend from another country (f = 127, 32.82%).  When asked about the student’s family 
members’ military service overseas, the majority had a family member (f = 227, 58.66%) as 
opposed to the students having no family in the armed forces who had served, or are serving, 
overseas (f = 160, 41.34%).  Most students reported having never lived in another country before 
age 18 (f = 374, 96.64%) as appose to the students reported having lived in another country 
before age 18 (f = 13, 3.36%).  The overwhelming majority of students reported that they had 
never completed a high school study abroad trip (f = 386, 99.74%). Unfortunately, only one 
student (f = 1, 0.26%) had taken advantage of a high school study abroad experience. Similarly, a 
majority of students reported that they had never travelled outside of the U.S. (f = 284, 73.39%) 
rather the students whom had travelled abroad (f = 103, 26.61%).  
The last category in table 4.1 below describes the number of trips that the participants 
have taken outside of the U.S.  The majority of students had never been outside of the U.S. (f = 
280, 72.35%), followed by students who had taken one trip outside of the U.S. (f = 48, 12.40%), 
students who had taken two trips outside of the U.S. (f = 29, 7.49%), students who had taken 
three trips outside of the U.S. (f = 12, 3.10%), students who had taken six or more trips outside of 
the U.S. (f = 10, 2.58%), students who had taken four trips outside of the U.S. (f = 6, 1.55%), and 
students who had taken five trips outside of the U.S. (f = 2, 0.52%).  Ten students (2.58%) had 




Languages	Spoken	 f	 %	One	 350	 90.44	Two	 33	 8.53	Three	 3	 0.78	Four	or	more	 1	 0.26	
Citizenship	in	Other	
Country	 f	 %	None	 365	 94.32	One	 22	 5.68	
Agriculture	Teacher	has	
Travelled	Outside	the	U.S.	 f	 %	Yes	 271 70.03	No	 116	 29.97	
Do	You	Have	Family	from	
Another	Country?	 f %	Yes	 69 17.83	No	 318	 82.17	
Do	You	Have	Friends	from	






Yes	 227	 58.66	No	 160	 41.34	
Have	You	Lived	in	Another	




f	 %	Yes	 1	 0.26	No	 386	 99.74	
Have	You	Ever	Travelled	
















Relationship	of	Intercultural	Effectiveness	Constructs		 SA	 EX	 GM	 RI	 PR	 ER	
SA	 -	 0.575	 0.087	 0.179	 0.095	 -0.044	
EX	 	 -	 0.178	 0.163	 0.079	 0.109	
GM	 	 	 -	 0.319	 0.058	 0.134	
RI	 	 	 	 -	 0.225	 0.173	
PR	 	 	 	 	 -	 0.171	





























































































SA	 0.036	 -0.035	 -0.006	 -0.024	 -0.106	 -0.054	 0.047	
EX	 0.024	 0.028	 0.147	 0.018	 0.056	 0.016	 0.068	
GM	 -0.051	 0.064	 0.051	 0.055	 0.051	 0.056	 0.019	
RI	 -0.166	 0.010	 -0.020	 0.035	 -0.062	 0.036	 -0.093	
PR	 -0.080	 0.013	 0.046	 0.035	 0.067	 0.017	 -0.028	





















The results of this study will continue to help current agricultural educators to 
better understand the needs of their increasingly diverse student population, see where 
our representative student population ranks in terms of intercultural effectiveness, and 








Global	Mindset.	This	may	be	a	characteristic	of	a	new	generation	of	students	whose	thoughts	differ	from	those	of	their	parents	and	grandparents.		 From	a	teacher	perspective,	it	is	very	encouraging	to	see	in	a	profession	that	is	traditionally	very	homogenous	and	is	surrounded	by	various	stereotypes	of	“cows,	sows,	and	plows”	or	that	only	students	from	a	farming	background	can	join	FFA	and	be	in	an	agricultural	class.	This	is	something	that	I	currently	struggle	with	in	my	own	school-	attracting	students	who	come	from	a	non-traditional	(non-farming)	background.		 In	my	own	teaching	experience,	I	have	found	I	am	able	to	attract	a	diverse	population	of	students,	incorporate	examples	of	agriculture	from	other	countries,	and	share	relevant	examples	of	my	international	experiences	with	students	to	begin	a	conversation	about	international	travel,	agriculture,	and	differences	in	cultures.	I	have,	however,	found	the	largest	influencing	factor	in	attracting	students	to	my	classroom	has	been	how	I	dress.	I	had	one	African	American	student	say	he	couldn’t	talk	to	me	anymore	when	I	wore	cowboy	boots	to	school	for	a	Rodeo	trip.	The	one	day	I	did	not	dress	in	a	neutral	manner	was	enough	for	that	student	to	say	something	to	me.	This	allowed	me	to	think	about	other	high	school	agriculture	programs	and	the	issues	they	may	have	in	attracting	various	groups	of	students	to	their	programs	or	classes.	As	innocent	as	shoes	may	seem,	they	can	make	a	huge	difference	in	some	students	feeling	welcome	and	isolated	or	excluded	within	your	classroom.		 In	addition	to	being	mindful	of	the	type	of	students	you	want	to	attract;	Kentucky	agriculture	teachers	should	also	be	mindful	of	the	cultural	experiences	they	offer	to	their	students.	The	Social	Studies,	Language,	and	Humanities	courses	always	offer	various	cultural	travel	experiences	to	their	students	and	very	rarely	do	you	find	this	within	agricultural	courses.	While	a	trip	to	the	state	fair,	various	FFA	competitions,	or	the	rodeo	may	be	quite	educational	in	other	ways,	these	trips	are	not	usually	culturally-enriching	
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As a student, I took many courses on foreign countries and 
cultures. 
     Average people are not very well satisfied with themselves. 
     Every now and then I watch television programs about other 
countries and cultures. 
     Given a choice, I would rather vacation at home than go 
abroad. 
     I am a regular listener of the BBC or similar world news 
sources. 
     I am able to start over after setbacks. 
     I am comfortable with myself. 
     I can clearly articulate my personal values to others. 
     I can make mid-course corrections. 
     I can often be found reading about world geography. 
     I cope well with most things that come my way. 
     I enjoy making friends with people from other cultures. 
     I enjoy reflecting on my past experiences to see what I can 
learn from them. 
     I find that little things often bother me. 
     I have developed significant new skills over time. 
     I have grown over time. 
     I have never been good at coping with negative emotions. 
     I know what I am good at. 
     I learn from mistakes. 
     I like to have contact with people from different cultures. 
     I regularly read the travel section of the newspaper. 
     I routinely read the international section of the newspaper. 
     I seek experiences that will change my perspective. 
     I take advantage of opportunities to do new things. 
     I treat all situations as an opportunity to learn something. 
     I’m aware of my interpersonal style and can easily describe 
it to others. 
     If someone asked me what my main weaknesses are, I could 
give them an accurate answer right away. 
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If the occasion arose, I would try to avoid speaking at any 
length with someone who is not fluent in my native 
language. 
     In my experience, people are pretty stubborn and 
unreasonable. 
     It doesn’t bother me to start up a conversation with someone 
I don’t know. 
     It doesn’t take me long to get over setbacks. 
     It is hard to find things to talk about with people from other 
cultures. 
     It takes me a long time to get over a particularly stressful 
experience. 
     It usually takes me awhile to get over my mistakes. 
     It’s hard for me to get over my failures. 
     Meeting people from other cultures is stimulating. 
     Meeting people from other cultures is stressful. 
     My friends would say I know a lot about world geography. 
     Once you start doing favors for people, they’ll just walk all 
over you. 
     People are always dissatisfied and hunting for something 
new. 
     People are too self-centered. 
     People get ahead by using “pull” and not because of what 
they know. 
     People these days have pretty low moral standards. 
     People who don’t know themselves well are really doing 
themselves a disservice. 
     People who know me would say I remain calm in stressful 
situations. 
     Sometimes there is so much pressure I feel like I will burst. 
     The idea of learning a foreign language is more exciting to 
me than it is dreadful. 
     The only thing people can talk about these days, it seems, is 
movies, TV, and foolishness like that. 
     Thinking about my strengths and weaknesses is a good use 
of my time. 
     Usually I can tell what impact my behavior has on others. 
     When I make an important decision, I look for information 
from as many different sources as possible. 
     You’ve probably got to hurt someone if you’re going to 
make something out of yourself. 
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Are you a citizen or permanent resident of another country? Circle one. 
Yes / No 
 
What’s the highest level of education you have completed? Check one. 
Some High School 
Secondary/ High school Degree 
One or Two Years of University 
Three or Four Years of University 
Five or More Years of University 
Completed University Degree (e.g., B.A./B.S.) 
Some Graduate Coursework 
Completed Master's Level Degree (e.g., M.A./M.S., MBA) 
Completed Doctoral/Terminal Degree (e.g., PhD, JD, MD) 
Post-Doctoral Degree 
Other (please specify) ____________________________ 
  
Which category best describes your present (or most recent) job level? Check one. 
No previous work experience 
Hourly Employee/Worker 
Front Line or Direct Supervision 
Professional Employee/Self Employed (Physician, Lawyer, Teacher, Consultant, 
Engineer, etc.) 
Lower Management or Lower-Level Administrator 
Middle Management or Mid-Level Administrator 
Upper Management or Upper-Level Administrator 
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